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ABSTRACT 

This paper describes briefly general characteristics 
of the higher educational systes in Poland and in Eastern Europe eith 
enphasis on the features and characteristic eleaents that detereine 
the organization and goals of higher education. Discussion also 
includes the functions, goals, and tasks of higher education; access 
to higher education; the systes of adult education; the 
professoriate; and sanageaent and adainistration. (HJH) 
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FOREWORD 



Jan Szczopunski is a leading sociologist and educator of 
Eastern Europe indeed of all Europe. He is the author of 
the recent massive Index of Education in Poland, a former 
President of the International Sociological Association, and a 
frequent lecturer in other countries of the world. 

In a recent .seminar spon.sored by the ICED and the Aspen 
Institute for Humanistic Studies, Profes.sor Szczepanski made 
a most valuable presentation which was recorded and 
subsequently edited. It is of such general interest that it is 
now made available to a wider audience through the ICED 
Occasional Papers series. 

I strongly recommend the most areful attention to 
Profe.s.sor Szczepanski's perceptive comments. 

James A. Perkins 
Chairman 
International Council for 
Educational Development 
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Higher Education in Eastern Europe 

To hcyin, I wouki like to say tluit as a sociologist I am fully 
aware that words haw a difiVrcnt sociocultural meaning in 
ilitYcrcnt social contexts, and that it is very ditVicult to 
perceive them in the frame oi references that we are used to. 
I .just want to stress this in order to avoid misunderstandings. 
Although I know that misunderstandings are inevitable, I 
would like to try to reduce them to the necessary minimum. 

Now I would like to preseiit some general characteristics of 
the higher educational system in Poland and in hastern 
l-uropj. In order to do it I have to begin with some 
information about the structure and the social context in 
which this higher educational system functions. To me it is 
sell-evident that one can understand the structure and the 
functioning of higher educational systems only in the contexi 
of the society that creates this system of higher education, its 
economic and political structure as well as its cultural and 
value systems. 

So first let me describe briefly Kast European societies and 
the features and characteristic elements which determine the 
organization and goals of higher education. 

I would like to stress f irst that Hast European societies are 
political soc'cties. By political societies we mean those whose 
political aims, political and ideological values, and political 
targets of their Communist parties are regarded as primary 
and fundamental factors in e^ery public decision, in every 
public affair. 

Second, these are socialized societies, which means that the 



mciins of production, the propcrt\, is hcinj! soci;ili/C(l, I 
coincJ this term 'Nociah/cil society'' while te;ichinii my 
siiulents ;it the Sir (ieoriic Wilh;ims University in MontrejI. 
When I told them th;it Poland is a socialist society, everybody 
protested, hecause everybody knew hett M what a socialist 
society is. But when I told them that Poland is a 'Nociali/ed 
society." they simply permitted me to explain and did not 
ask (|uestions. 

By socialized society I mean that it has a socialized 
economy, that the accumulation of private economic Tortunc 
is impossible and that every generation beuins more or less at 
the same economic level. Hvery ijcneration must make its 
cwn career on its own. Ihus in a socialized economy the 
value ot' eiliication is its tremendous impact on achievinii 
upward mobility. 

I should also like to stress that in this society all the 
spheres ot public litV are reyiilated i:i their fundamental 
manitVstations by centralized economic, social, and political 
plannini!. Phis means that the sphere of private initiative ot 
the individuals, in all those Helds, is limited, and often 
replaced by institutionalized activity of the jiovernment or 
other public institutions, l-urther. I would like to stress that 
by its vers nature, every socialized society is a welfare society 
providing free medical care, free education, rather cheap 
housinu. leisure opportunities and recreation for working 
people. The stratification of society is aniied at achieving 
some kind of equality reasonable equality but not perfect 
equ dity. 

I do not want to enter into the problem of the extent to 
which it is or is not a t lassless or egalitarian society, but I 
would like ti stress that the principles of stratification are 
completely different from Western sociely. let me repeat 
that education is one of the most important factors determin- 
ing upward mobility within this system. 
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1 ituilly, I wouki like to stioss tluit cultural values (the 
national cultural horiiaiio. tho cultural identity ot the natioiU 
play a trcniciulous rolo in luistorn l.uropo, much iircatcr than 
in Western societies. This too has a very stronj: impact on the 
content ot' education. 

We have to keep in mind the?.e characteristic elements of 
societv when trying to explain the leatures. the structures 
and the function ol higher education in i.astern liurope 
because higher education is part ol the educational system, 
and a part ol our society's school syNtem. It is also part ot the 
pol tical system. Higher education is therelore a political 
loree and a political institution. It has been given precise 
political tasks, I will go into this later on. 

Higher cducatioi; is also pait of the economic system. Very 
precise economic expectations are linked with its tu.ictioiK It 
has to lultill a \er\ precise economic goal. 

I would ulso like to stresv that higher education is part ot a 
societal sxstem of education although of course there are 
many other factors bcsiilcs the school system and higher 
education contributing to the formation of the personality. 

So riuch for tlie general Iraits of higher education as a part 
of I astern I uropean societies. 

Eastern Luropean SclhM>l Systen) 

I irst lei me define "educalion." In l asurn I urope ;heic are 
two basic meanings of ihe term, 

I irsi. in the narrower meaning of the term, we understand 
educ.nion to Iv a process of intentional formation of the 
personaht\ according an established personality idea. 
Second, iii a broad sense, by education we m \in tho outcome 
of a w hole societal influence on a I'iven personality. 
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The school >yNtoiu in l-astcrn liuropc docs not ditfor from 
those in Western society ;h much as Western Nociety woiiUI 
hke. School education betzins in kindergarten, at the aiie ot 
three, tour, or tive. hi Poland it begins generally at live. In 
Poland, only about 25 percent ot the childp m go to 
kindergarten; in Bulgaria about 40 percent, and in other 
I astern I uropean countries up to ()5 percent. The 
elementary schools begin at six or seven years ol" age. In 
Poland the age is seven. And Wi Poland we have X years of 
compulsory elementary cuucation. In other countries, the 
Soviet Uiuon tor instance, it is 10 years. In other countries it 
i:> 7 i)r Special schools tor mentally retarded or disiibled 
children also exist, 

Aftei elementary school, up lo ^ or XO percent of the 
children continue in post-elementary schools. In Poland 
about 75 percent of the children continue with post-element- 
ary education. In all l!astern European countries post-ele- 
mentary education is rather the same, 

riicre are three types of education after elementary school. 
The tirst is the Lycee. or the gener;J education secondary 
scluH>l. In Poland these last for foi.r years as they do in most 
other liastern luiropean countries. In Poland about IS to 1} 
percent of elementary school gnduates continue their educa- 
tion in Iacccs. Then there are technological secondary 
schools, lasting four or live years to train technicians, 
foremen and so forth. And again, about IX to 2.^ ivrccni of 
elenientar\ school graduates go this way. l-inally. there are 
schools of basic voLatii)nal training which train skilled 
workers. "Ihesc last (wo to three years. About 50 to 55 
percent of elementary school graduates attend these schools. 

The basic organizing principle of seconda y eduation is 
diversity, l-or instance, the basic vocational schools give 
training in about 500 types of jobs. And this vocational 
trauung is very narrowly specialized. The technological 
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sccoiuhiry school prcp;nvs Mio icchnicians or lower 
MilHTviNory ;nul nupup'crial personnel. And the general 
educaMon school opens up th.; possibility ol access to liigher 
schools. 

There is a principle that access nuist be open from every 
type ol school. No t^ pe ol school may result in a dead end. 
l-rotu the basic vocational school the iiraduates can iio on to 
ji)bs as workers. Or they can iio to the technoloijical schools 
aiul IrDui iheie on to the university. I'roni the technological 
school iliev can w to jobs as technicians, (^r they can go to 
the hither education institutions as Ironi the general 
secomlarv scliool. I he greatest number, about 7() percent ol 
the candidates tor higher educaMon, come trom secondary 
schools ol general Cilucalion. I urlhermore, a studei.l cui 
take a job and go to a post-sec(Mulary school having neither 
th. sMtus or post-secondary vocational schools nor the status 
ol hiiiher cilucation. l-oi instance, such school training exists 
lor nurses. 

But Irom every secomlary school the way is open to the 
institutions ol higher education. Now how are these institu- 
lion^ i»r higher education organized? 

I et me use Poland as an example as it is very like every 
I astern I uiopean country. We liave ten univ<.rsities, 
incliidiivj the Roman ( athohc University in I ubhn, theoidy 
private higlier institution ol education in Poland, and I 
>clieve in all ol the I astern I uropean couiitries. Uiiiversities 
provide education in tlu humanities ami in social sciences. 
mcUidiii.! economicN. hi ilie sciences, ihe\ concentrate on the 
theoivtical iispecls. 

lli Mvaiv lO technolor'ical uiii\ersities-po|yteclmics. I lieie 
are s .our-\ear collct'es ol eniiincerini! vvhicli do not 
t'lvv the Ph. I). dei!!ve. In aildition. there are ^ agricuhural 
• t>!le.i:e>, ^ iiislilutes ol peilagogics, (> teacher training 
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collotiOs 5 hiiihor schools in oconoinics, 10 mcilio;il schools. 7 
hijihcr schools ot music, o ;irt colleges, ilruyui schools, (> 
colleges ot physical Cihic;ilion, ;ttul 2 theological aciulciuics. 
n ho I'oman Catholic Hicoloiiical Acailoniy aiul the diristian 
ihcoloiiical Academy tor non-(*atholic ilcnomiiialionN are 
liovcrnmcnt MipportccL but the Roman C atholic University in 
Lublin, which provides full university trainini: lor priests and 
others is a private institution.) 

Functions, Goals, and lasks 

So much ti>r the orjiimi/ation and the types of higher 
education. What are the functions, iioals. anil the tasks ot* 
hiuhor education? 

by finu thill I mean all of the intluences and etfects ot all 
activities of institutions ot* hiuhe] education on the lite ot* 
society. Ihere are some expectCil, assumed functions of 
hiiiher education establisMcd by !a\v. but these are not always 
i*:e rci.? ones. It seems to me. from a socioloeical point of 
view, liuit i!ii> distinction between what is expected and what 
is prescribed by law, and what is real, is a very important 
distinction. 

In every statute, law, and by-law relatinji to higher 
education, it is clearK stated what the institution is for, but 
the impact this institution lias on society is not alwa\s the 
same as evpecteit. So it seems to me that this ilistinctioii 
between tlie expected and the real functions of higher 
education is very importani. 

By Minil\. I mean tPe expeetations of higher education 
formulated by governments or other founding insliiutioiis. In 
Poland thi*se can be put into lour points. 

first is the eilucation ol the ilesireil personality type 
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ivquiroil hy Iho rel;itioiis of production to uso Iho M;ii\i;in 
torminolouy or. in other words, tho typo of porson.ility 
iviiuirod In- tho slriioturo of tho ooonomy ;iiul this typo of 
sociali/od socioty. 

Next. l!io most importiinr goal is tho vooational aiul 
profossional oduoation of uraJuatos roijiiiroJ hy tho prosont 
slato for tho oxpootod futiiro ilovolopmont of tho ooonomy. I 
would liko to stross this point: I ho ooonomio Uinotions and 
tho oo(.noiiiio jioals of hii-hor odiioation aro vor\ nuioh 
Ntrossod in iiastorn luiropo. Ciovornnionts soo hijihor 
odiioation as ono of tho most important ta.-tors of ooonomio 
growth and dovolopmont. 

1 ho third goal is proparation for partioipation in sooial and 
cultural lifo tho do\olopmont of tho cultural \ahios to koop 
up tho cultural identity of tho nation. In l astorn luiropo this 
is a vor> important goal. 

Iho fiiKil goal is to assure tho optimal dovolopmont of 
human individuality, to provide the individual with the 
chance for self-orientation and self-oduoation. This goal is to 
prepare him fuily to function in all contexts of social life, not 
only in the ooonomio spliore. I liis is. I might say. an echo of 
the liumholdtian idea of the fully developed creative 
porsonality. 

Hy tj^ks of higher (.ilucation I refer to the data ostahlished 
»>\ tho l»ian for all higher education. The Plan states that in 
such lime it shall produce suoh and siich numhers of 
graduates, lor o\er\ \ oar. or for every five years. I hoso tasks 
have iHvn ostahlished for e\ory faculty and every institution 
of higher oilucation. 

.U'ccss to Higher Lducatioii 

Bocai;sc of tho function and goals of higher education verv 
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spocial intoivst luis boon pjiil to tho soUotion of studonts. 
Institutions of liiulior odiicatioii in l astorn l-uropo do not 
admit all who want to study and who haw tho riiiht ;o study. 
I ho solootion ot studonts oan bo dividod into throo sta^os. 

I ho proooss oalls for dirootlnj: tho tlmv of yoiinji poopio 
thiouiih tho sohool systoin. from tho timo tboy onlor primary 
.chool until eraduation from sooondary sohool of iionoral 
oduoaticn. or sooondary profossional sohool. giving aoooss lo 
highor oduoation. In this proooss. passing from primary to 
sooondary sohool has a fundamontal impiMtanoo. as tho 
solootion of a sooondary sohool of gonoral aluoation improvos 
groatly the ohanoos of aoooss to highor oiluoation. 

About 5(J poroont of tho graduatos of primary sohools. who 
ohoosc tho fi-ndamontal profossional oduoation. aro praotioal- 
ly o\oliidod Irom tiie possibilty of ontoring highor sohools. 
Aftor finishiui' tl-.«. lundamontal profossional sohools thoy 
havo no right to apply t<^'" oxamination for highor oiluoation. 
and aro dirootod to work. Howovor. thoy oan try to pass tho 
o\unin;ition tor prolossional sooondary sohool. and from 
th.ro to highor sohooK. Ox. whon woi..ing in thoir profession, 
thoy oan .io:n a prolossional sohool for workors. ami aftor 
uradualini:. oan tr\ to bo .loooptod at a highor sohool. 

About 50 poroont of tho .-lomontary sohool graduates who 
iio to tho ba'.io \ooational sohools oan go on to highor 
ciuioation After graduation Kom basio vooational sohools or 
teehnologio.d sooondary solu oK. thoy oan go into higher 
oduoation. Or from tho job. through tho system of ;'dull 
odueatioi.. tho\ o;in get into an institution of high.'r 
oduoation. but it is a very long proooss. 

Most oaiulidates ;i:o buug supplied by sooondary sohools 
of gonoral oduoation. of whi. li ;iboi.l ^0 poroont are gi-' .. 
I horoforo ain.>ng the oaiulidates lor highor oduoation. about 
"0 poroont ai • girls. Ilm is one oi tho indivations of 
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ailvjiKvJ t'omini/ation in all the prot'ossions iv(|uiring liiulior 
Oikualion, inchulinii the technological prot'ossions. In medical 
institutions, tor instance, about (lO percent ot' the students 
are women. I.\en in die aiiri uhural profession over \0 
percent ot the agricultural engineers are women. 

Ot' coiuse this reniini/ation of institutions ot' higher 
pri)i'ession has a significant impact on the social position and 
t'unction ol' those proTesslons in the society. 

riie selection ot' students, the lormation of the student 
in)dy,is intluenced by several social, cultural, econoniie. and 
political factors. We now haveanentr> CNamination to every 
institution ol higher education. Miere are some candidates 
who are admitted wittiont entry examination. These arc the 
students wIk participated in what we called Olympiads of 
competition in certain sciences: mathematics, physics, 
chemistry. These competitions are organized on the national 
lexels. Those who pass with distinction are admitted without 
examination, hut they are only a very small number. 

I he entry examination is always organized according to 
tlio sid^ject. The o;;!anization of the higher institution, the 
curricula and the programs ure siuh that when, for instance a 
candulale wants to studv sociology, he must pass ihe 
exan;ination for the students of sociology. Ihe candidate 
begins the studs of si:..;io|ogy in the lirst year. I he curricula 
lor this program ot udy is organized to give a specialization 
m socu>K>g\ i: the candidate wants to pass ironi 

MKU)K)i!\ to historx.or to economics, he must pass additional 
examinations. 

In ;!iKlitn)n ii* ilic entry examination, soww attempts are 
nhuK" lo iiH^ other methods of selection w lii^.|i more 
aceur.iteb predict the possible academic success of the 
candidates. .About H) percent of all students in higher 
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oUuuilion ilrop out dm iiijz i\w first ycjrs ot study, I liis wv 
iV^;niL Js do I jstcin I iiropaiii couiitiios, ;»s tivnioiulous 
\v;istc. Motliods ;iiul \v;i\s;irc hoini! ohilioiiitcd to prevent this 
Wiistotul drop-out. 

Not all wlio pass entry examinations can Iv admitted. 
Iveause in some taeulties or departments we liave a fixed 
number ol" plaees. We ma\ lia\e trom tliree to twelve 
candidates lor one place. 

So tliere is a tliird stajie ot .e post exams, and 

here tlie cliildren o\ workei .<its net additional 

points. In order to he admitted, dent must jiet some 

number ot points, let us say h). i wen^ , live is the maximum 
number ol points. l iie candidate who does not i!e» 15 points 
is not admitted. Hie number ot points depends on the 
quality ot tiie examination. Wlien someone does well on an 
examination, he *\ is 5 points; when only good. 4 points; 
when sul'i * i points, and so on. 

But the children ot the peasants and tlie workers iiet 3 
additional points, in order to improve their chances in respect 
»o the children comine trom social classes of a higher cultural 
level, and with an easier access to a higher level oT culture. 
I he peasants* and workers* children have the points added to 
the points tor their examination, which enables them to enter 
higher school even if the number of the points they got as a 
result of the exiMuination was lower than that of the children 
from other social classes I bis system is eritiei/ed by those 
who point out that the class inequalities are (piickly levelled, 
Prol\ibl\ in the near future the system will be altered. 

I he selection system should be oriented to the selection of 
tlu>se c.induljles who really give promise of success, Ivcause 
admission to study is, in some ways, a guarantee for a Job. l o 
get the best people to employ, the selection system tries to 
get the Ivsi caiuluhite. Ihe shortcomings of forecasting 
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;K\Kk'mk .i.ul pi)st-;n.;uloinit.- MKvoss ;iro woll known. It is 
ilimcult to loivstv the suctvss in protossion;il lifo jftor tho 
Miidios. lK\Misc A simple corroLition k'two-.Mi the siutoss in 
sch >ol .ukI Mitwss ;ittor yniiliuition docs not exist. 

Iho cimiaila ;ind prognim of study jro iinitial ;it j|| 
univorsitics. I or inst;in.v. tjko students studying sociology 
I here ;iiv tbui universities iii Poland training 'students in 
sociology. During the tirsi year they all have the same 
program: an introductory eourse in sociology, an 
introductoiA eouise in methods ot sociological research, and 
mtroductoiy courses in psychology, economics, and political 
science. 

During the second year they have statistics and one 
semester ol mathematics. In the second year they also study 
the history ot sociology and a more ailvanccd course in the 
methods Ol sociological research. The students also have a 
hroail course in soeial ps> chology. 

Ihc same examinations are given lor every subject, every 
year. Sometimes they are written; sometimes they are oral. 
Hut e\cry course ends with an examination. 

It IS the vime ever\ year, in every universitv. The 
autonomy consists in the tact that the protcssor can teach 
how he wants. He has to teach the history ol sociology, hut it 
is up to him to choose the tevihooks. to organize the suhject. 
and to deciile how to teach his course. The main prohlem u( 
tcacliiiig Is how to harmoni/e the soeietal goals with the 
students' goals, how to develop the type ot person, the 
desired persoiialit\ I was talking ahout. 



.Adult Filucation 

I would like to aild that there is a system ot adult education 
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tluit i> parallel t > l\w school s\>tcin. TIkmv aiv olcincnfary 
>clun»!>. or the last year oroloiiKMitaiA scliools for adults who 
kU\\ not lia\o tho opportuiiity to uo to cicinontary school. 
\ \or\ t\ pc ol post-oloiiKMUar\ school has branches tor adults, 
Ihcrc arc basic vocational trainini!. tcchnoloiiical. and 
scci»nilar\ schools of iicncral education for adults. There arc. 
in evcr\ institutii>n of hiiiher education, parallel courses for 
adults, ilkrc are cvciuni: courses, or cxiraniural courses, 
I hcN have the same curricula, the same projirani. and uive the 
same «.lei:rees. 

About percent of all students in Polaiurs institutions of 
luiihcr education are adults. And \n sonic I jsiern l uropeaii 
ci»uniries the pcrccnlaiic of adults is even much hiiiher. as for 
nisiance m the Sov ict Tnion. I here are manv people who say 
of adult muher education that the students are not exposed 
\o the mlluence of the hii!her institution of the university as 
a social milieu. I hev sav that thev do not participate in the 
cultural life of the universitv. tiiat the relationship belween 
teacher and student is a verv li>ose one, and that the teachers 
ilo \\o\ have an opportunity to influence the student. On the 
other side, there are people who stress that the adult students 
arcalrcidv workmi:. that thev have the opportumtv to apply 
i!.c knovvlodiie ihcv i:et in the mstilution of hijjhcr education 
nnnudiatcly, without waiting until iiraduation. So they are 
\A\\\w thai the mfluencc of adult education on society is 
nuuh sirotvjcr th.ni the mriucnce i>f the normal course of 
CiluvMlion lor vouth. 



I he ProtVssorialo 

NiiM Ivheve m lasiei;* I uropean eountriCN that the 
tpj.iliiv ol hrjiui cdu.at'on depeUvK on the i|iialitv ol* the 
|M»MeNMMN. I he v\ j\ to become a |Mt>fessor is a very long one. 
l! st.niN .IN a Huurv asMslani. when alter four or live vcarsol 
sliidv. \ounj. bright. LMMvluatv' k chosen bv llie professor. 
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Tlic protVssor isconiplololy t'roo to cluuvso whom ho wants as 
his jiMior assistants in his chair or his institute. 



Ihorc arc aisi) sonic regulations tor an assistant. It is 
ospoctoil that lie will lortVit not only his oilucational and 
research functions. Init also the other political anil social 
lunctions that an acailcniic teacher in I astern l\urope is 
supposed to do. Kut it al! starts with the junior assistant. 
.Atter one or two years, if he is uood, he niiuht he promoted 
lo senior assistant. It depends entirely on his prot'esso;: it is 
an absolute dependency. After two or three years as senior 
assistant, he iicts liis Ph.D. deiiree and becomes a d(^* ti>. He 
can tiien l>econie an adjunct, but is still ver> tar away from 
professorsiiip. Now, after three, four, or up toeiiiht year^ he 
nuist write a tliesis, and pass the examination which is called 
accordniL! to old (iermaii "Habilitation'V After this he 
beco»nes elijiible for the lowest professorial rank. After 
anotiier live years anil after writinti anotlier book, he can 
become an associate professor. And now after many years, 
alreail\ old, with uray hair, or completely bald, he can 
become a full professor. The averai!e aue of the full professor 
Is 45 lo 55. It is a very ionii road loa professorship. 

.As the letirini: ajie for full professors is 7(), wc have a lot of 
\er\ old professors in I astern l.urope. and this is one of the 
short cominiis of tlie university svstem. 

I have to add tluit the standini: and position of university 
professors is very hiuli in all of I'astern liurope. In all 
socioloizicai surveys on the professions and vocations, uni- 
versit\ |uofessi)rs liave always been put on the top. A 
professor of a higher sclun>l in l-astern liurope is considered 
an intellectual and the creator of scientific knowledue. He is 
respected Un his contribution in the development of know- 
Icihje and ciMisidereil a part of the national heritaee of 
culture. He is obliiied to teaclu but ilurinu his long way to 
pr )fessorship ho is iiiven more training for research than tor 
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Iciichiiig duties. In recent yo;irs efforts luive been nuulc to 
prepare the assistant professors and protVssors tor their 
teaeliini! duties. 



Management and Adniinistration 

"Mie difference between the seeoiidary edueation and higher 
education hes in this: secondary education transmits only 
scientific knowlcdiic: lu^^ r education creates the knowlediie 
and transmits it. So every university, every institution of 
higher education, everx faculty, every cluiir. every institute is 
expected and is obliiied to do some scientific research. It is 
now one of the basic functions of hiuher education to uive 
the graduates an introduction to the use of scientitlc 
reasearch. It is a basic element of the educational e(|uipni«Mit 
of the iiraduate of hiiiher education. I very chair, every 
faculty, and every institute »n our hiiiher education receives 
money for resi^jrch. l-ver\ university budiiet provides money 
for research. 

riie manaizcment of the financinu of institutions of hiuher 
education is very nuich the same in all lastern f-uropean 
countries. We have to distiniiuish tlk- political manauement of 
the university and the administration. The political mana^jc- 
ment is within the party. Ihere is a ilepartment of hiuher 
education within the Centra! Committee of the party, and 
within every institution of liiiiher e«liication the party 
oi>!ani/ation has to watch that the political line is beinu 
respected. Ihe administration of hiehe: education is the 
responsibility of the ministry of hiiiher educatii^n. However, 
the medical academies are linked with Ihe ministry of health 
protection, the aiiricultural colleges arc linked with the 
ministry of agriculture, the maritime with the ministry of 
manlime affairs, and so on Universities, . tecliiioloiiical 
colleges, theoloizical academies, the ti iinini: of teachers, tlie 
trainmu of economic colleues are linked with tl:e ministry of 
luuher education. 




The roctor> Ukv-chanccllors) of owry institution o( 
liiylKT OihkMlioM arc ;ippointOi! by the ministry. The iloaiis 
arc ..ppDiiuoil or oloctOiL ilcpoiulini: on tiio type ol school. 
The tacuhy arc JiviiloJ into institutos, each with its own 
director. I \cr\ ihroctor has two prorcctors. one for toachinii 
alTairs. a\u\ another lor research, lAcr\ ilcan has a viccnlean 
tor teachinii aiul another lor research, riie linancinu of hiunev 
eilucation is ^ecureil In the state hiuliiet, prcparcil hy the 
niihistrv ol* hiiiher eiliicati()n, ami latilicil hy the parliament. 
I Mere are iMNtitutiofis of hiiiher eilucation which can make 
ci>ntiacts. I hey have such contracts with imiustrial enter- 
prises of the companies of the unions of the sociali/eil 
economy. .Ami Irom these they i!et some aiUlitional money. 

liie iireatcst prohlem ol higher eilucation is that instiui- 
ti )ns oi hiL'her eilucation have set their iioals hiuher than t!ie\ 
can possihiv achieve. The cijuipment, the nuit.Tials, ami the 
scientilK means are not alwa\s sutTicient properly to meet 
the \er\ hii:h uoals set. 

I here are man\ other pressures, tensions, anJ conflicts 
helweei. instuutions of hiiiher education ami economic 
espcclatiMiis. ;iiul hetween espectations anil personal uoals of 
families ami stiulents. One of the most important problems is 
the harmom/ation of the state anil iiovernmental iioals am' 
societal lioals with t!ie personal iroals of the families who semi 
their chihhcn to an insliUition of hii!her eilucation, and 
students w ho want to achieve pers ^suil life uoals. I he 
traditional images of the role and function of iiiuiier 
cducatu>n still uitluence tlie espectations of students ;uul 
their families. But th traditional imai»es are irrelevaii^ to 
conteinporar\ realit\ . 



A m<»st iinporfant j^roblem l^ the use and proper employ- 
men i of jiraduates. There are some anaKsts of hiiiher 
education who sa\ tint the iustJtutions of hiiiher education 
have become a machine runninji idle, with about 20 percent 
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ot ilror-iAils diirini! the f irst years orsUui), aiui up to 35 pcr- 
wCnt of gradiiiUos o!iiploycd in N^ays not rclatovl to their pro- 
iVssioral oil uca lion. 

Higher education is not meeting the principal uoals it has 
heen set up to meet. We are now havim: lull discussions, and 
a report on the complete reform the educational system 
has been prepared. 
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International Council for Educational Development 



rhe Inlcrnulioiuil Council for Inlucutional Development 
(K'I'J)) is an international non-piofil association of persons 
with a common concern for tfie future of education and its 
role in social and economic development. 

IC1!D\ three major interests are strategies for educational 
development: the moderni/ation and management of systems 
of higher education: and the international programs and 
responsibilities of higher education. In each area. IChD\ 
purposes are to identify and analyze major educational 
problems shared l»y a number of countries, to generate poliey 
recommendationv. and to provide consultation, on recpiest, 
to international and national organizations, 

l('hl)\ activities are directed by James A. Perkins, chief 
executive officer jnd chairman of an international board. 
Philip II. Coombs is vice chairman, I he hcadijuarters office is 
Ml New York City. 

Ihe main suppoil for 1(1:1) to date ha> come from the 
lord I'oundation. the International Bank for Reconstruction 
and Development. UNK*I!I'. and the dark I oundation. 
Twelve national and international agencies are supi^orting 
ICM)\ iX-nuMith suidy on lli:jhor l.ductiion for Devel- 
opment. 
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